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Message from the President

As we wrap up our season of events, we 
hope that you, our members, have been 
pleased with the opportunities provided 

this past year. Above all, our hope is to be an 
organization that promotes and facilitates a sense 
of community amongst our members, and provides 
avenues for encouragement, musical growth and 

renewed motivation to our fellow string teachers. 
These essential goals of our organization are 
always highlighted for me each year at the National 
Conference—this last time in Salt Lake City in 
March.
Toward these goals, we put together an exciting past 
year for our chapter, with a slew of successful events 
led by great clinicians including Brynn Albanese, 
Christian Howes, Zuill Bailey, and Rachel Barton 
Pine. As of this writing, our second ever Chapter 
Mini-Conference is coming up fast, featuring special 
guest clinician Dr. Noa Kageyama.
If you have an interest in the ASTACAP program, the 
Spring Exams are coming up May 31, and it’s not too 
late to sign up your students. My studio participated 
for the first time in February this year, and it was a 
truly great experience for all involved.
We are also greatly looking forward to announcing 
next year’s offerings, which are shaping up to be 
even more ambitious. At this point it’s far too early 
to announce any details, as there is much still to be 
determined and contracts to be signed, but suffice it 
to say that our members won’t want for string-related 
activities.
Hope to see you at the Mini-Conference, and have a 
wonderful Spring!

 Matthew Tifford

The Friday Morning Music Club Foundation
Invites You to Attend

The Washington International Competition for Strings (WIC)
John F. Kennedy Center for the Performing Arts

Terrace Theater, Washington, D.C.
June 7, 2015, 2 p.m.

Six of the world’s finest young string players will compete in the
62nd Washington International Competition for Strings (WIC).

Two hundred and fifty young virtuosos applied for this prestigious competition
from around the world; thirty were chosen to compete for two days of semi-finals;

six will compete for the finals prizes during a two-hour program.
For more information, email Suzanne Richardson, Competition Chair:

wicstrings2015@gmail.com

http://www.fmmc.org/competitions/washington-international-competitions/2015-wic-for-strings/
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ASTA MD/DC Chapter
Upcoming Event

Spring ASTACAP Exams
Sunday, May 31, 2015

2 p.m. to 6:30 p.m.
Application deadline: May 1, 2015

For details on exams, and online application, please visit:
http://www.asta.net/certificateprogram.php

Location:
Temple Beth Ami

14330 Travilah Road
Rockville, MD 20850
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teaching orchestra in 
a highly diverse and 
transient environment 

can provide a unique set of 
obstacles involving recruiting, 
program growth (musically 
and physically), and especially 
retention. I teach at a high 
school in which we have an 
annual influx of immigrants. 
The demands for English as 
a Second Language (ESL) 
teachers continue to soar. As 
the demands for ESL courses 
have continued to increase, the 
music courses have experienced 
a lull. The purpose of this article 
is to provide tips for recruiting 
middle to high school beginners 
in music, methods for combining these students in 
a class with experienced players, and to address 
the language issue. Additionally, I will outline tips 
to gain superior ratings at State Assessment with 
beginners!

Understanding ESL Students
It is essential that we understand the unique situation 
that ESL students may be experiencing. These 
students have moved to this country in order to 
absorb every opportunity made available to them. 
Some of them have immigrated without parental 
guardians and many may be the first in their 
generation to attend an American high school. When 
they enter our system, they may seem lost at first 
and it is important that they find a safe “home” at 
school. The social aspect of public high school may 
prove especially difficult when they are barely able 
to speak English. What better place to make friends 
than in orchestra where the new environment utilizes 
the universal language of music? Keep in mind 
that these students may need extra help obtaining 
an instrument, finding spaces for practicing, and 
understanding the requirements of this class. Once 
you are able to help them find a home within your 
school, they may be “orch dorks forever!”

Recruiting Middle to 
High School Beginners
My first year with this attempt 
was somewhat pathetic if I am 
honest—I was brand new to 
this school and was determined 
to make positive changes 
within the program. So I told 
the counselors to encourage 
students with no experience 
to take my class if they were 
even remotely interested 
in music or orchestra. By 
August, I had a whopping four 
beginners signed up! I was 
thrilled to have any interest 
at all and even happier when 
I realized that these students 
were all ESL. One of our 

school counselors called me one day. I was told I 
should place these students somewhere else, since 
the school could not justify a class of four. The very 
idea floored me! Of course these students should not 
be placed elsewhere—they wanted to learn to play 
string instruments! One way or another, I was going 
to provide them with that experience. So I combined 
them with my youngest group. I purposely made 
the group as small as I could and the class ended 
up with fifteen younger musicians along with my 
four beginners. Gradually, the hierarchy that might 
have existed elsewhere had dissipated in a cloud of 
screechy open D’s and “Pepperoni Pizza.” I made 
many mistakes that first year regarding the recruiting 
process, but here are a few things that I learned about 
recruiting:

1. Advertise! Remember that many of these 
students may not speak English, so have 
your students help you translate your favorite 
orchestra fliers. Post these all over the school! 
(Bathrooms, drinking fountains, etc.) Inform 
ESL teachers within your school about the many 
benefits of studying a musical instrument.
2. Invite the entire school! —especially ESL 
classes—to attend your dress rehearsals during 

Casting a Wider Net:
Building Your Program with Beginner and ESL Students

by Angela Ammerman
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the school days and the concerts in the evenings. 
Invite non-musician students in the audience to 
participate in beginning orchestra for the following 
year. Once you get a few beginner musicians, have 
one of them demonstrate some of the techniques 
he/she learned in just one year. Brag about the 
inclusion of beginners in your program!
3. Recruiting. Create a rewards system for 
current students who recruit beginners. Ask 
students to bring at least one friend to every 
concert. Recognize students who have recruited 
beginners within your concert program.

Okay, I’ve Got Them, Now What?
Maintaining a high level of performance for your 
experienced students without excluding your beginners 
is the hardest part of including beginners with 
experienced students, but I promise it is not too hard!

1. Student Help. Ask other students in your 
program to write an easier part to go along 
with your score. I did this with my students and 
they loved it! Not only did they get a bit of an 
added challenge, but they also were allowed to 
write “arranged by _________” on the beginner 
music so that their name appeared in the concert 
program and on all of the beginner music! This 
has become such a big deal that experienced 
students now ask to be assigned this extra work!

Guidelines for student arrangers:
• All beginner parts must be the same.
• No rhythms beyond quarter notes, half 

notes, and whole notes, for the first 
semester at least.

• No low 1’s, low 2’s, or extended fingers. 
(This is somewhat tricky at first for 
student arrangers, but they get used to it 
pretty quickly).

• Support the melody as often as possible.
• Include bowings, lifts, dynamics, etc. so 

that the beginners are still seeing what the 
other students see.

• Student arrangements always need a bit 
of tweaking before I send them to the 
beginners, but once we edit them, they 
have been so good that I have actually 
taken them to State Assessment.

2. Extra Help. Call local colleges to see if there 
are any music or music education majors who 
would be willing to come in to provide assistance 

once or twice a week so that the beginners have 
extra help. Ask your advanced students if they 
have a free period that they might be willing to be 
a Teacher Assistant for you. If an advanced student 
cannot be in the correct class, encourage one to join 
the Beginner/Experienced Combo class as another 
teacher and have him work with your beginners as 
well as with your experienced students.
3. Capitalize on the strengths of your 
experienced students who may be mixed in with 
your beginner students. Survey your experienced 
students to see how they might be willing to help 
the beginners. In my experience, the experienced 
students have thoroughly enjoyed helping the 
beginners. They have experienced even greater 
growth as tutors! Assign jobs for each of your 
experienced students. One student might be in 
charge of helping the beginners with tuning, 
another might be in charge of monitoring left 
hand posture while another might monitor bow 
grips. Don’t forget to praise all of your students 
for their cooperation on a regular basis! Let 
them know how special they are for being able 
to work together in this way. This will foster a 
more willing environment and will give students 
a greater sense of worth.

Help! We Don’t Speak the Same 
Language!
This can be the most frightening aspect of a class 
with ESL beginners in a class combined with 
experienced students. Here are a few helpful hints to 
manage the language barrier:

1. Visual and tactile intelligences. Much of 
teaching beginners involves visual and tactile 
learning. Think of how beginners learn to hold 
their instruments. Speaking through the process 
without the visual aid is almost impossible 
for beginners! Bring in as many visual aids as 
possible and assign your experienced students to 
adjust beginners’ postures to become acceptable. 
Model appropriate posture, finger placement, and 
bow grip constantly! In my experience, most of 
the ESL students at least know their letters and 
numbers before everything else. How fitting is 
that! Isn’t that most of what we use in a beginner 
strings class?
2. Letters and Numbers. You may need to drill a 
bit more on the letter and finger numbers for note 
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reading, but since English is still somewhat new 
to most of these students, they will be even more 
enthusiastic about these drills than most non-
ESL students. Make it fun and smile often! The 
successes in English (even just with numbers and 
letters) in your class will transfer into their other 
classes. Many of my students have suggested 
a connection between success in orchestra and 
improved grades in their other English classes!
3. The diversity of your school. Use this to your 
advantage! Communication can be extremely 
difficult when dealing with the family members of 
ESL students. It is highly recommended that you 
find a student or parent who can translate letters 
to families regarding concert dates, uniforms, and 
trips. Utilize your parent liaisons! Many schools 
have parent liaisons who can translate pertinent 
information to your students’ family members so 
that you do not have to spend hours translating 
your concert letters into Arabic or Korean. They 
are there to help!

Social Identity Theory
Social Identity Theory “assumes that one part of 
the self-concept is defined by our belonging to 

social groups.…people categorize themselves and 
others as belonging to different social groups and 
evaluate these categorizations,” (Trepte, 2006). In 
an Australian study on high school instrumental 
dropouts, social identity was suggested to be a 
significant predictor for attrition (Ng & Hartwig, 
2011). In a 2014 study, perceived musical ability 
was the most significant factor in deciding whether 
or not a student might drop orchestra (Ammerman 
& Wuttke). Feedback directed toward students or 
toward the group with which they identify was shown 
to have a significant effect on student perception 
of not only musical ability, but also social identity. 
These are both important contributing factors when 
a student is deciding whether or not to continue in 
orchestra (Ng & Hartwig, 2011). One way to boost 
social identity is by taking your students to State 
Assessment. This can be an enormously positive 
event in the school year for these students and for the 
social identity of the entire group!

Take Them to State Assessment? You 
Must Be Crazy!
Not that you need another group to take to State 
Assessment, but the payoff is immense! Remember 

The Violin House of Weaver
Since 1898,
we have been

Washington’s choice
for antique English, French
and Italian instruments.

vv

4706 Highland Avenue
Bethesda, Maryland 20814

www.weaversviolins.com
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that ESL students are still new to this country and 
may see your program as their new home.

1. Combine beginning musicians with 
experienced musicians for State Assessment. 
If you allow beginners into the program, but 
exclude them from what many teachers consider 
the “biggest performance of the year,” then you 
stand a great chance of losing them. Inclusion 
in such an important event will allow them to 
continue to play the arranged parts and to support 
the orchestra. This will also build up their 
perceived musical ability as well as the social 
identity piece. Your move to include them in such 
an important event will contribute significantly to 
their own self-efficacy and will show the entire 
program that you really are one cohesive family!
2. Sight Reading. This is most definitely the 
most intimidating piece of assessment for 
beginners. Encourage them to play only the first 
note of each measure unless they are ready to 
take on more. Allow them to make this decision 
for themselves. Practice sight reading in this way 
at least once a week so that everyone becomes 
accustomed to this method. You will be amazed 
at how far the students come in less than one 
year! We have achieved great success even in 
sight reading with my own beginning students.

Get Them In and Keep Them In.
When I first suggested a beginning orchestra, many of 
my colleagues were adamant that the beginners would 
have a negative impact on my program. “You know 
they just want to experiment with violin. They will 
learn the instrument and then move out of your class 
into art class, and then auto tech, and the culinary arts. 
They are not going to stay…” My response to this is 
an emphatic “So what?!” I have a plan to retain all of 
these students—and it has worked!
So what if they don’t stay! Even if their intention is 
to move on to another subject, why should we deny 
them the experience of playing a string instrument 
even for just one year? Maybe they will fall in love 
with it and continue on. We as educators might learn 
something from them! I am constantly learning from 
my students and I would hate to miss an opportunity 
to learn anything. Your students will forever 
remember the year that they learned to actually play 

an instrument. In order to retain students, especially 
students who may have recently lost their Social 
Identity due to their new status as American citizens, 
we must focus on rebuilding this Social Identity so 
that they build a sense of belonging and acceptance 
within your group. These students are already at a 
greater risk for feeling isolated and excluded in the 
education system. It is essential that we work toward 
a more child-centered Social Identity in order to 
retain these students. (Davis, Davies, & Cook, 2007)

Start Today!
It is my hope that this article will spur change with 
policy and with you, the reader, and with your 
colleagues. I would like to encourage teachers 
everywhere to bring beginners (ESL or otherwise) 
into the orchestra class starting today! Not only can 
beginners be successful in a class with experienced 
musicians, but it can also mean a richer and more 
representative program for your own school.
My colleagues are probably sick of hearing about 
my seventeen beginners from this school year, but I 
cannot help but beam with pride when I think about 
the growth of this little group of students. These 
beginners come from all walks of life. Many of 
them are juniors and seniors who had heard about 
the program and wanted to join. Some had wanted 
to play their entire life, but had never been given the 
opportunity. One student said that when she heard 
that we had an orchestra, she ran home and begged 
her mom to let her join! This student is a junior in 
high school and has always wanted to play the violin. 
She told me that when she listens to the radio, she 
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just hears the violins. That she has always felt like a 
violinist but that she never had the opportunity. This 
student has fallen in love with orchestra and with 
the violin so much that she practices every chance 
she gets. She has made such drastic improvements 
that she can now play the regular music, not just the 
beginner music (a huge rite of passage for beginners). 
I just received my class lists for next year and all of 
my beginners have decided to continue except for 
two who have scheduling conflicts. I have been so 
pleased with the energy and enthusiasm that these 
students have brought to my program. I hope that you 
will experience the same in your own orchestras!

To Sum It Up
Recruiting middle school and high school beginners 
is certainly something new to many of us, but it 
can be done through advertising, inviting, and 
recruiting rewards. Incorporating beginners into a 
class with experienced musicians can build a sense 
of ownership and responsibility in your experienced 
players, and can move the learning process along 
even faster! Finally, the language barrier is nothing 
compared with much of what you have dealt with 
before. It can be addressed with student help, 
parent liaisons, and an increase in visual and tactile 
activities. Your superior beginners are waiting for 
you! Go cast that net!

e
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Ed. note: I saw this article on 
Facebook in February, and thought 
our ASTA members who are 
public school teachers would love 
reading it. I contacted Tony via his 
website, and he graciously gave 
permission for us to use his article 
in Stringendo. He told me this 
article will be a chapter in his book  
for new music parents to help their 
kids stay with an instrument throughout their school 
experience. You can find it on Amazon:
http://www.amazon.com/Music-Parents-
Guide-Survival-Parent-ebook/dp/
B00U6S974G/ref=tmm_kin_swatch_0?_
encoding=UTF8&sr=&qid=
Also, please visit his website:
http://www.musicparentsguide.com

one or two years after public school students 
begin an instrument though their school’s 
music program (if a program exists), more 

than 50% of students quit; unable to enjoy all that 
music education has to offer for the rest of their K–12 
schooling, if not beyond.
During my time as an educator and administrator, 
parents and students have shared with me several 
reasons why the child quit their musical instrument, 
including:

• The student is not musically talented (or at least 
thought they weren’t).

• The student is too busy with other activities.

• The student hates practicing (or the parents grow 
weary of begging the child to practice).

• The student doesn’t like his teacher.
 …and there’s more…

But the real reasons that students quit is often beyond 
their own understanding. It is up to teachers and 
parents to create “magical moments” during the year 
for students to want to continue on their instrument, 
especially during the early years of study, in order 

for the child to be successful and 
stay with their craft.
Here are reasons students quit, 
and ways to combat them:
• Parents don’t treat music as 
important as other subjects. 
The sad truth is that many non-
music teachers and administrators 
do not find music equally as 
important as math or English 

language-arts — but parents must. Besides, you 
wouldn’t let your child quit math, would you? 
Many kids would jump at that opportunity! 
Music is a core subject…period. The more 
parents treat it as such, the less students will quit.

• Students don’t know how to get better. Without 
the proper tools and practice habits to get better 
at anything, students will become frustrated and 
want to quit. It is the role of music educators and 
parents to give students ownership over their 
learning. Teachers must teach students why, how, 
where, and when to practice, and parents must 
obtain minimal knowledge about how students 
learn music in order to properly support them at 
home.

• Parents and students think they aren’t 
musically talented. Sure, there are some kids 
who pick up an instrument and sound decent 
immediately, but they will hit a wall later and 
have to work hard to overcome it. Most everyone 
else won’t sound that great at first. Playing a 
musical instrument is a craft that, if practiced 
correctly, is something that all children can find 
success in. As long as students know how to 
practice and that it needs to be done regularly, 
they will get better. Many parents who speak 
to me and claim that they aren’t “musically 
talented” simply had bad teachers and little home 
support with music practice.

• Students discontinue playing over the summer. 
Statistics show that students who do not read 
over the summer find themselves extremely 
behind once school starts — the same goes 

Why Students Quit Their Instruments and 
How Parents Can Prevent It

by Anthony Mazzocchi
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for playing an instrument! A year of musical 
instruction can quickly go down the tubes over 
the summer vacation if students do not find 
small ways to play once in a while. Picking up 
an instrument for the first time after a long layoff 
can be so frustrating that a student will not want 
to continue into the next school year.

• The instrument is in disrepair. A worn down 
cork, poor working reed, or small dent can wreak 
havoc on a child’s playing ability. (Ed note: As 
string teachers, we all know how impossible it 
is for a child to learn to play well with a badly 
adjusted and poorly maintained instrument or 
bow.) Sometimes the malfunction is so subtle 
that the student thinks he is doing something 
wrong, and frustration mounts. Students, parents 
and teachers need to be aware of the basics of 
instrument maintenance and be on top of repairs 
when needed.

• Teachers don’t create enough performing 
opportunities during the year. The best way 
to motivate students musically is through 
performance. Weeks or even months on end of 
practicing without performing for an audience 
gets old very quick, and students will definitely 
quit. Teachers should schedule performances 
every six weeks or so in order for students to 
stay engaged and practicing. Parents can help by 
creating small performance opportunities at home 
— a Friday night dinner concert or a planned 
performance for visiting family members are 
great ideas.

• There is not enough “fun”music to practice. 
It’s very important for parents to be aware of 
music that interests their child, because it exists 
in sheet music form for download or purchase. 
It’s important that all students play music that 
is aligned to their interests in addition to other 
pieces that are worked on in school.

• Other activities are pulling at the child. 
Between art lessons, sports, karate, and other 
activities, parents grow weary of having “one 
more thing” to be on top of schedule-wise. Parents 
need to understand that the enduring social and 
psychological benefits of music are as enormous 
as those of sports — in the same and different 
ways. Also, if music is a class in school, then 
school obligations should be priorities. Budget 
time accordingly and children will have 10 

minutes a day to practice an instrument, for sure.
Much like any worthwhile venture, practicing a 
musical instrument has its ups and downs. Kids need 
to be reminded to practice, of course — but they 
should not be constantly pushed, and they should not 
be completely left alone, either. It’s a balancing act 
where sometimes the parents will need to give their 
child a break for a few days and other times will need 
to bribe them to practice — every child is different. 
Either way, all children are capable of thriving with a 
musical education, and students will indeed thank their 
parents now (and later!) for not letting them quit.

e

A GRAMMY® nominated music educator, Anthony 
Mazzocchi has performed as a trombonist with the 
Los Angeles Philharmonic, New Jersey Symphony, 
San Diego Symphony, San Diego Opera, Riverside 
Symphony, Key West Symphony, in various Broadway 
shows and numerous recordings and movie 
soundtracks.
Tony has served as faculty or as a frequent guest 
lecturer at The Juilliard School, Manhattan School 
of Music, New York University, and Mannes College 
of Music. He has taught students from K–college, 
and has served as a district Director of Fine and 
Performing Arts in the South Orange/Maplewood 
School District. He has been a consultant for arts 
organizations throughout the NY/NJ area.
Tony is currently Associate Director of the John J. Cali 
School of Music at Montclair State University in New 
Jersey. He is also Executive Director of the Kinhaven 
Summer Music School in Weston, Vermont. Tony is a 
clinician for Courtois – Paris.
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The Potter Violin Company 
Helping String Players Put Their Best Sound Forward

301.652.7070
800.317.9452
Also visit us at
store.pottersviolins.com
pottersviolins.com
onlyviolas.com

4706 Highland Avenue
Bethesda, MD 20814

From renting my first 1/4 size violin to purchasing my current violin 

and viola, the Potter Violin Company has been an important 

partner in my musical journey.  I want to thank my teachers,  

my parents and Potter’s for helping me achieve my dreams.

— Emily Mansfield
former student of the Peabody Preparatory 
and current student at Indiana University, 

Jacobs School of Music
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Violin Pedagogy: Master Classes and 
Lectures with Simon Fischer.

Monday – Friday, July 27–31, 2015
9:30 a.m. to 3:30 p.m.

This workshop is open to the public.

Simon Fischer is perhaps the most celebrated 
violin pedagogue of our time. Author of 

Basics, Practice, Scales, and more, he has 
demystified the study of string playing, and 
brought to thousands of players around the 
world a level of help and training that had 
previously been the privilege of only the few.

Mr. Fischer’s workshop will include a mix of 
master classes and lectures. Master Class 
students will be drawn from the Phest, and the 
workshop is open to anyone who is interested.
Half tuition ($150) and discounted dorm housing 
($24/single or $18/double) is offered to members 
of ASTA MD/DC Chapter who register for Simon 
Fischer’s workshop. Members must contact 
Julie before registering in order to receive this 
discount!
Julie Hathaway
Phoenix Ensemble Administrator
734-546-5032
juliehath@gmail.com

The Phoenix Ensemble
Ann Arbor’s musical resource for artists and 

the educational community
P.O. Box 2768

Ann Arbor MI 48106-2768
734-358-2100

Mission:
• To inspire students of all levels by creating a 

bridge to the music world through chamber 
music education and collaborations with 
eminent musicians.

• To support professional musicians by 
equipping them with the tools they need to be 
successful pillars of our community through 
classes and administrative support.

• To enrich the communities we serve by 
providing the highest quality performance and 
educational offerings.

Vision and Values
• We envision a community transformed by 

the power of creative collaboration, personal 
accountability, self-confidence, respect for 
others, and joyful artistic expression. We 
believe such a community can be realized 
when musicians of all levels come together to 
create something bigger than themselves.

• We follow the traditions of great educational 
systems with influence from multiple 
philosophies of education. Through our 
mission we seek the spiritual renewal of 
humanity, which we believe occurs through the 
nourishment of creativity within people.

• We value chamber music as an essential 
experience for musicians at all levels and 
abilities. We include all who want to be 
involved. We don’t audition students for 
acceptance into our programs; we are 
available to anyone who wants to participate. 
Because in a chamber group there is 
typically one on a part, it is impossible to 
feel unimportant. Each member of a string 
quartet is vital. This should translate to what 
a person can experience in life in general. 
It is intensified in the small chamber group 
experience. Not only is a person vital, they are 
automatically accountable to the group in the 
most basic way. Whether they are playing the 
most beautiful melody or the most redundant 
line, they are responsible to the music and 
thus to each other. It is the perfect training for a 
life led with self esteem, integrity, accountability 
and a deep respect for the larger perspective.

Simon Fischer Is Coming to PhoenixPhest!

Links:
https://phoenixensemble.com/phoenixphest-
grande/simon-fischer/

https://phoenixensemble.com/phoenixphest/
phest-faqs/
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one of the reasons I 
don’t teach children 
is that I’m no good 

at it. Although I’m pretty 
clear on what needs to happen 
for a cellist to get off to a 
good start, I have never: 1) 
had children, 2) had any early 
childhood education classes, 
or 3) taken any sort of formal 
music pedagogy training. All 
of which pretty much puts 
this population outside of my 
comfort zone. My biggest 
drawback (well, one of 
them) is that I tend to speak 
in paragraphs, and expect, 
by paragraph three, that the 
student has still retained what I said in paragraph one. 
You see the problem.
So I leave the pre-teen students to those who know 
what they’re doing. The loss for me, of course, is that 
I’ll never get to start and nurture a true, bursting talent, 
one who will someday gloriously surpass me. But I get 
a more staid satisfaction working with my niche group, 
adult amateurs. They and I are simpatico, particularly 
since I am, in a sense, one of them; although I was a 
full-time professional for many years, I now balance 
the cello with another day job.
And this means that from time to time my practicing 
drops off, and my technique with it. At least once or 
twice a year, I have to undertake a severe reclamation 
project on myself — relearning the balance in the 
bow-hand, where the notes are, how to time shifts, 
building coordination for speed, etc., etc. I know 
exactly what it feels like to have a clear musical idea 
and an understanding of the means to achieve it, but 
still fall flat. And in repeatedly climbing out of this 
hole, I always learn new things; things that don’t 
necessarily make me a better cellist but do make me a 
more effective teacher for my niche group.
So, from my experience working with many adult 
amateurs, moderating the chat rooms of the Internet 
Cello Society, and observing the pedagogy field 
more or less as an outsider, I’d like to share some 

thoughts. These are aimed 
principally, I suppose, 
at those of you who’ve 
had formal training in 
teaching young’uns (be 
it Suzuki or any other 
curriculum) and whose 
primary clientele is 
children, but who takes on 
an adult here and there. 
Because some of you are 
doing it wrong.
(I’m speaking from first-
hand experience here as to 
the cello. Fiddle teachers 
may or may not have the 
same issues to the same 
extent, but I hope this 

discussion would still be worth skimming.)
I don’t hold that it takes as much training to teach 
an adult as it does a child; we’ve all been educated, 
and we know how the process is supposed to work. 
But the cliché that every teacher utters — that 
“each student is different” and we have to tailor our 
teaching to the specific strengths and weaknesses 
of each –— is much more true for adult amateurs 
than for children. You cannot just put them on your 
assembly line. Grownups have a far wider range 
of backgrounds, in and out of music, and far more 
specific (and varied) goals. And these goals very 
often conflict with the curriculum that we all know 
they should be following; learning proper posture and 
positioning, lots of work on bow-hold and different 
strokes, scales and arpeggios, and a graded ascent up 
through etudes and “student” repertoire until they have 
mastered the basics. For many, this doesn’t work.
They have limited time (both during the week and 
years of life remaining), and want to extract meaning 
and enjoyment out of the instrument by tomorrow at 
the latest. This very often means playing in a large or 
small ensemble, whose parts — be it the Messiah or a 
Haydn quartet — present difficulties that are nothing 
like the music we typically feed our young students.
I am not a Suzuki-basher; I don’t know much about 
the system itself. But I have looked at the books, 

Grownups Are Different
by Robert Battey
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and cannot stress enough how wrong it is to teach 
an adult with those materials. The Suzuki books are 
arranged in a carefully graded progression so that a 
student gets a continuous, self-reinforcing experience 
of mastery, propelling him/her from one piece and 
one book to the next. Everything in a given piece is 
designed to be learnable by the student at that level 
at that moment, and this bite-sized success leads 
easily to the next step and the next. But for the adult 
amateur, this leads nowhere.
The music that my people seek to play bears little 
resemblance to even the advanced literature in the 
Suzuki books. A Haydn concerto or a Vivaldi sonata 
does not prepare you in any meaningful sense for 
the cello part of a Mendelssohn quartet or a Brahms 
symphony. This music was written solely from the 
composer’s inspiration, with little or no thought to how 
well it fit into the patterns one learns from carefully-
graded books of songs and solo literature. For just one 
specific example, ensemble parts for cello (from all 
eras) occasionally require the player to be able to reach 
1–4 octaves in the lower positions. Even the standard 
etude literature (Schroeder, Duport, Popper, et al.) 
fails to deal with this challenge in any systematic way, 
and Suzuki books don’t touch it. I could give similar 
examples with bowing patterns one encounters in “real 
music.” The point here is that the student materials 
we all learned systematically are both too broad and 
too narrow for what most adults are seeking from us. 
They want the experience of playing real ensemble 
literature, and many are going to get it whether they’ve 
had proper time and training or not. So what are we 
supposed to do?
Before I say what I do (in some cases), let me 
expound a bit more on the things that often hold 
this niche group back. Many of them are highly 
intelligent and highly educated; they have mastered 
complex subject areas in science, tech, law, medicine, 
etc. They believe that playing an instrument doesn’t 
require any more brains than those fields do (which 
is true), and thus that all they need to do is apply 
the same mental discipline to this new pursuit and 
they should be able to attain at least a working 
competence (which isn’t true). As we all know, the 
reason a child progresses faster than an adult is that 
his/her body is still growing, forming. If we can 
instill correct positioning during this process (as well 
as good habits as far as sound and intonation), then 
learning the instrument and its literature can be a 

fairly smooth journey thereafter. However, when we 
try to shape a middle-aged body and creaky joints to 
the instrument, certain channels will never be dug, 
certain positions and actions will never look natural, 
and we have to find workarounds.
So it is common for adult amateurs to try to “think” 
their way to competence, whether from obsessive 
study of treatises or YouTube videos (some by 
crackpots), application of logic or physics to what 
they believe the problem is, excessive verbalization 
of their issues, or whatever. Sadly, thinking is 
necessary but not sufficient; and the lack of proper 
molding of the physiological apparatus from 
childhood, plus the disinclination (and/or lack of 
time) to do enough scales and etudes, means that 
this population is often frustrated. Because, unlike 
youngsters, they typically have very specific goals, 
often time-sensitive ones.
For these folks, I have to throw out the roadmap that 
got us to where we could play decently. They don’t 
have the time for it, and trying to push them through 
it anyway often leads to yet more frustration. Instead, 
I take a practical “top-down” approach. What is this 
piece you have to play in a month? Ah, a Mozart 

ORCHESTRAS
@ Montgomery College

Metropolitan Orchestra and its ensembles serve 
Montgomery College and the community by bringing 
professional, amateur, and student musicians together 
to rehearse and perform under the direction of Professor 
and Conductor Pablo Saelzer.

We invite college, adult, and high school musicians to 
audition. High school students may earn college credits 
and service learning hours.

Please contact manager@metropolitanorchestramc.org 
for audition information.

For more information please visit:

metropolitanorchestramc.org

Montgomery College
Department of Music

51 Mannakee St
Rockville, MD

Montgomery College is an academic institution committed to equal opportunity.
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quintet? Well, let’s look at it and try to work through 
the problems. Passages in remote keys (non-existent 
in student literature) will require a larger discussion 
of scale and arpeggio templates, but only insofar as 
it directly dictates the practice method for those two 
measures. A passage with awkward string-crossings 
brings forth a quick explication of how to reduce it 
to the relevant open-string pattern. A shift between 
two unfamiliar positions can be a brief teachable 
moment, as far as applying double-stops to intonation 
problems. Each of these skills, and dozens of others, 
would be far better to come at methodically, step-
by-step, through scales and etudes. When the skills 
are properly inculcated, the student can apply them 
as needed, in any situation. But, again, with my 
peeps that’s not going to happen, so the question is 
what good can you do them? It’s grossly inefficient, 
but this way we’re giving them what they want as 
opposed to what we feel they need. 
Another thing I find myself doing is editing/
simplifying a part so that the most important element 
– the rhythm – can be rendered accurately. This 
problem doesn’t arise with children because if there’s 
something on the page they can’t do, it’s simply 
a reflection of a bad repertoire choice on our part; 
we’ll put the piece away for a later time. But with 
adults, the coming Messiah gig isn’t going to move, 
and they’re going to sit there and play something. 
Back-and-forth octaves will often cause a struggling 
cellist to struggle even harder, affecting the whole 
ensemble. In fast passages, leaving out a key note 
here or there gives the intermediate player time to 
play the others perfectly. And so on.
As teachers, faking is anathema to us; we are here 
to ensure our students don’t have to fake. But with 
adult amateurs, sometimes the best help we can give 
is to make it possible for them to keep up with an 
ensemble and not throw off their partners. These 
are their priorities, and we cannot always be purists 
about “learn the basics first.”
It sounds like I’m bemoaning a problem, but it’s just 
recognizing that there’s a world of musicians out 
there who didn’t come up the way we did but who 
still want to try to play some of the same music. 
And while they won’t play it as well, they will get 
enjoyment that we, with our conservatory-bestowed 
mastery, can’t fully relate to. The mountain they have 
climbed for this Beethoven overture is a much higher 
one for them than for us, and even if they don’t quite 

reach the top, the view is still breathtaking. And 
helping them get there, even with faulty equipment, 
is its own reward.
I have several times taught a Bach movement to a 
student who was more knowledgeable about what the 
great cellists of the past did with a given phrase than 
I was. I have had to defend my teaching principles 
against Eisenberg, Magg, or Tortelier, via a dedicated 
reader/student. I have offered a fingering solution in 
a Brahms solo that made the student almost weepy 
with gratitude. The follow-up questions I’ve gotten 
after some long explication reveal an intellect that is 
a joy to engage with. The list of pleasures I get from 
this niche group is longer than the frustrations. They 
do not come for my approval or because their parents 
want them there; they are choosing to take time out 
of a busy life to chase a dream. It’s taken me awhile, 
but I have gradually learned how to shut down my 
inner pedant and actually help them. One gnarly, 
unrelated problem at a time.

e

Robert Battey is a nationally-known cellist, teacher, 
and writer. He has held faculty positions at S.U.N.Y.-
Potsdam, the University of Missouri-Kansas City, 
and the Levine School, toured and recorded with 
professional quartets in Florida and Missouri, and 
appeared as soloist or recitalist throughout North 
America. Locally, he has been principal cellist 
of the Alexandria, Arlington, and Prince William 
symphonies, the National Philharmonic, and the 
Kennedy Center Opera House Orchestra. He is 
Music Director of the Gettysburg Chamber Music 
Workshop (www.gettysburgchambermusic.org), 
a long-time faculty member of Cellospeak (www.
cellospeak.org), and this August is inaugurating 
a new workshop with Zuill Bailey, focusing 
exclusively on the Bach Cello Suites (www.
bachcellosuitesworkshop.org); each of which caters 
specifically to adult amateurs. Bob has also been a 
music critic for the Washington Post since 2006, and 
blogs at Paul Katz’s website (www.cellobello.com). 
He has a private studio in Alexandria, Virginia, and 
is a board member of the Kindler Society. He recently 
played the Lalo Concerto with the Washington 
Metropolitan Philharmonic and the Haydn Concerto 
with the Washington Sinfonietta, and can be heard on 
April 19, 2015, in the Beethoven Triple Concerto with 
the Apollo Orchestra (www.apolloorchestra.com/
Apollo-0.1/Pages/Pages/season_2015.html)
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i wonder how many of my 
violinist colleagues, ages 
50 and up like me, had their 

favorite violin idols when they 
were young students? I certainly 
did, as did my friends who were 
also studying the violin. Among 
my favorites were Heifetz, 
Kreisler, Elmen, Milstein, Stern, 
Francescatti, Rabin, Goldberg, 
Huberman, Oistrakh, Menuhin, 
Szigeti, Szeryng (my apologies 
for leaving out many more) and 
the man who is the topic of this 
article, Ruggiero Ricci. Several 
things made him memorable to 
me personally. One was the fact 
that he was the first violinist 
ever to issue a recording (1950) 
of all the Paganini Caprices. 
As a student, I could barely fathom anyone playing 
even a few of the Caprices, let alone all twenty-four, 
and recording them, to boot! Another was an editing 
detail that I first noticed in a Ricci edition of violin 
music. In most cases, a shift to a new position is 
notated simply by inserting a finger number over 
(or under) a note. In this particular edition, Ricci 
included either an upward-slanting or a downward-
slanting hyphen in front of the number. I had never 
seen this before. What a clever idea, I thought! 
Thanks to Ricci, I use this detail frequently, both 
for myself and for my students. I actually saw Ricci 
once, not in performance, but as a panelist at an event 
during the incredible violin congress held at the 
University of Maryland in 1987. Every well-known 
violinist in the world (or so it seemed) attended. 
I was surprised at how small he was, considering 
his gigantic stature in the rarified world of great 
violinists of the twentieth century. His clever wit 
was apparent in the repartee with his colleagues on 
the panel, who obviously had tremendous respect for 
him, not only as a violinist who could do it all, but 
also as a person.
Ricci died on August 6, 2012, at the formidable age 
of 94. The Strad magazine dedicated their cover 

story to him in the December 
2012 issue. Only a few years 
before that, in July 2008, 
The Strad also published an 
article by Ricci himself, in 
which he recalled his teaching 
influences, and the fact that 
he was largely self-taught. 
Last year, in September 
2014, The Strad re-published 
that article. It is a wonderful 
read—quite short and full of 
wit. I contacted the magazine, 
asking for permission 
to include the article in 
Stringendo. Christian Lloyd, 
Managing Editor of The 
Strad, graciously sent the 
following link, which should 
take you straight to the article. 

You can either click on the link or copy and paste it 
directly into your browser.
http://bit.ly/1uMYboM
It may surprise you to learn that Ruggiero Ricci 
was an American, born to Italian immigrant parents 
(Ricci was his father’s real surname) on Presidio 
army base in San Francisco on July 24, 1918. He 
was named Woodrow Wilson Rich by an army 
doctor, but was christened Roger Alexis Rich. He 
and his five siblings were all musical children and 
were given lessons at a young age. Roger, at about 
the age of six, was whisked off to New York along 
with his brother to study with Louis Persinger. Beth 
Lackey, who was Persinger’s assistant, supervised 
his daily five hours of practice. She was the one who 
insisted on the change from his American name to 
the Italian version. Probably a shrewd move, since 
American audiences seem to be particularly drawn to 
virtuosos with foreign-sounding names. It didn’t take 
young Ruggiero long to absorb the nuts and bolts of 
violin playing. On November 15, 1928, he made his 
recital debut in San Francisco, playing Vieuxtemps, 
Saint-Saëns, Mendelssohn, and Wieniawski. The 
following year, he played the Mendelssohn concerto 
in New York’s Mecca Auditorium and a month later 

Ruggiero Ricci – A Profile
by Lorraine Combs
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Ruggiero Ricci
1918 – 2012
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he performed a recital at Carnegie Hall. The critics 
raved about him. Olin Downes stated in the New 
York Times: “It was immediately apparent that the 
boy had something to say, that he was playing with 
a native fire, musical sensitivity and taste, which 
are much more phenomenal and rare than the mere 
physical dexterity that permits a very young person to 
fiddle his way through the Mendelssohn Concerto.” 
He toured Europe in 1932, appearing with major 
orchestras in Berlin, Budapest, and London.
During his teens the critics eased off their fluent 
praise somewhat. By then, Ricci was proud of his 
musical accomplishments and wanted the world to 
know he still “had it” on the violin. He set about 
learning the Paganini Caprices. He played all of them 
daily for many years.
In 1938 in Berlin, he made his first recordings 
on 78 rpm discs, which included Paganini’s 
Moses Fantasy for the G String. World War II 
interrupted his career, but not his playing. He was 
an “Entertainment Specialist,” attached to the U.S. 
Army Air Force’s Western Command playing in an 
orchestra in uniform. “We played it all,” he said, 
“jazz, commercial music, classical, everything.” 
He often had to play solo without a piano, which 
reinforced his predilection for the Caprices. One 
of his favorite tricks was to play Paganini’s Moto 
perpetuo backwards!
He continued to concertize throughout the world after 
the war, and to make recordings. He maintained a 
repertoire of at least 50 concertos, and was generally 
ready to play 30 or 40 of them at very short notice. 
In the aforementioned December 2012 Strad cover 
story, Itzhak Perlman recalls: “Something that tells 
you what kind of violinist Roger was happened about 
30 years ago. I was scheduled to do a few concerts 
at the Royal Albert Hall in London, playing three 
concertos each night, but before one of them I got 
sick. He was there and he had one day’s notice, but 
he did the concert — all three concertos — without 
changing the repertoire. He had it all in his hands.”
Ricci taught at Indiana University, Juilliard, 
the University of Michigan, and the Salzburg 
Mozarteum. He wrote the books Left-Hand Violin 
Technique and Ricci on Glissando: The Shortcut 
to Violin Technique. He gave his last public 
performances in 2003, after more than 5,000 
appearances in 65 countries. His discography 
is profuse. He played on literally hundreds of 

Stradivari, Guarneri, and other fine violins during his 
life. From 1957 his main instrument was the Gibson/
Huberman Guarneri del Gesu, of which he had a 
copy made by Curtin and Alf. He recorded the Bach 
Sonatas and Partitas on his 1779 Lorenzo Storioni.
His quick wit never left him. At age 91, he responded 
to a question at a master class at Scripps College, 
Claremont, California in 2009:
Audience member: “Maestro, which type of bow did 
you use to perform Paganini’s Caprice No. 5?”
Ricci: “A good one!”
Tributes to Ricci by other violinists in the 2012 Strad 
article mention not only his unmatched technical 
ability, the ease and flair he had in his playing, his 
intelligent and tasteful musicality, but also his non-
musical qualities, such as his generosity as a human 
being, how funny and light-hearted he could be, 
how he communicated his passion for music to his 
students, his simplicity and warmth.
The world lost a great artist three years ago. We are 
not likely to see another of his kind for a very long 
time.

e
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nurturing, collaborative 

learning environment, and 

the academic resources of 
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the second MD/DC Chapter Studio Teachers 
Meeting of the season was held on December 
11, 2014, at the home of Lya Stern in 

Bethesda, Maryland. The presenter was Lya herself, 
a wonderfully inspiring and sought-after violin 
teacher in Montgomery County. ASTA members 
in attendance were Grace Boeringer, Julianna 
Chitwood, Claudia Chudakoff, Lorraine Combs, 
Lynne Denig, Dorée Huneven, Cynthia Mauney, Jean 
Provine, and Effie Shu. Three of these members have 
shared their notes that they took at the meeting:

Lorraine Combs
• Expectations: our standards are often too low. Ask 

for more from your students.
• Don’t be afraid to practice with your students. 

Teach them what it’s like to practice, and show 
them what they should be doing at home.

• Expect and demand that your students practice well 
and thoroughly. Teach your students to analyze 
their own playing. Always build on something 
solid. If a student’s foundation is shaky, there is 
nothing to build on.

• If you play well yourself, but are not sure how to 
teach students how to play well, be sure to take 
some training classes.

•  Perfect technique is always the basis of playing 
musically. Challenge your students to continue to 
get better, and most of them will.

• The more that parents are involved, the better 
the students achieve their goals. Lya tells all her 
prospective students that at least one parent must 
always be present at every lesson.

• When doing remedial work with a student: Choose 
one problem at a time. Pick out an appropriate easy 
piece or easy étude and explain to the student and 
the parents why you are doing this, and be sure 
they understand. If things are not going the way 
you want, be sure to communicate this in a nice 
way, so progress can happen.

• Lya likes to start double stops early in the student’s 
development. Also three-octave scales.

• Lya said that in her 22 years of private teaching, 
she has never had a student who could not 
memorize his or her pieces.

• Always try to make each new piece a little more 
challenging than each previous one. It shouldn’t 
take more than 3 months to learn a piece. 
Remember, the underlying technique must already 
be in place. If it takes longer than 3 months to learn 
a piece, it’s probably too hard for the student at this 
time in his or her development. Set the piece aside, 
and save it for a later time.

• Motivators: ASTACAP, studio recitals, youth 
orchestras.

Lynne Denig
• Expectations: set high expectations.
 Keep the goals high, rewards are fine. Eventually, 

students will see that hard work pays off.
 Success leads to more success.
 Let the student know they have not done the 

work.
 “This will not work.”

Motivation, Expectations and Success 
with our Students

Edmund Sprunger

available from yespublishing.com

Building Violin Skills

a set of plans 
designed to help 

parents and students 
construct positive practices
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 Develop the sense of working at home.
 Do practicing before x.
 People respect you for doing fine work.
 Let students know what music and practicing are 

to you.
 Are your students competitive with those who 

will major in music?
 What is your tolerance of poor playing?
 Push them.
• Competitions plus extra lessons.
• Takes students from age 5.
 Younger students are willing to repeat.
• Students who come to you poorly prepared:
 Teaching a new ethic of listening and thinking.
 Consider not having weak students play on 

recital so that all are motivated instead by fine 
playing.

• Guiding principles:
 They need to do justice to whatever they are doing.
 Greatness on all counts.
 Technique must be great, a ringing sound.
 Challenging each child to do better.
 Involve the parent, a parent is an ally, to take 

notes all the way through 6th, 7th grade.
 Interruptions from parents—“I’ll do the talking.”
 Consider not taking older students who cannot 

attain some level of advancement.
 Tell the parent—“If you want your child to do 

well, to sound good this is what we have to 
do.”

 Sound—what did it sound like? Why did you not 
like it?

• How to motivate those who just want to do notes?
 Imitate what they are doing.
 Go back to basics. A problem solving approach- 

moving L thumb, shoulder joint, chicken 
wings, simple bowings if LH problems, 
everything in first position scales, insist on 
improvement.

 Teach them how to practice. Educate the parents 
all of the time.

• Getting them to do the slow work:
 Be as specific as possible. Break it down.
• If the occasion is more important, then go with the 

audition rather than remedial work.
• If no progress:
 Express displeasure. “This is not what I expect.” 

“It will take you three years to learn this.”
 If there is no improvement, they record their 

home practicing for playing at lesson. You need 

to make more time, and make a diary.
• Assign scales from beginning. Before 

performances, not so much on scales or études. 
Only essential technique study before recitals.

• Issues that are challenges:
 Listening/hearing well/actively. What can you do 

to fix it?
 Teach a child to practice, practice with him.
 Write down assignment.
 Email to student saying what else needs to be 

done.
• Memorization:
 Problems come from not practicing enough.
• Motivatiors that work:
 ASTA CAP—Gives everyone direction.
 Performance goals also help for attainment. Piece 

must ready one month before.
 Auditions for orchestras. Kids are hugely 

motivated. Success breeds success.
• Practicing:
 Beginners: 1/2 hour.
 Hour a day six days a week for others.
• Problem students
 Time management problems.
 Kids who don’t experience success.
 What to do? Change the piece, listen to other 

genres, play duets.
Jean Provine
• Have high expectations and demand more effort 

when needed.
• Technical skills needed for pieces should be in 

place.
• Avoid multiple failures at performances, auditions. 

(Discourage them from participating until ready.)
• Practice with students to teach practice skills.
• Be very specific about repetitions and excerpts to 

be practiced.
• Teach critical listening skills.
• Teach double stops for developing intonation and 

fingerboard geography.
• Teach 3-octave scales at the Suzuki Book 4 level.
• Demand parental involvement through junior high 

school.
• Ask for a practice diary or recording of practice if 

problem is suspected.
• Go with the flow other activities get in the way, but 

keep trying motivation techniques and reminding 
them of rewards and expectations.

e
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For more information please contact:

Germantown Violin Company, LLC
301-977-5637 
www.germantownviolincompany.com

Give your students the best start at learning a stringed instrument  

with Gafiano violins and violas from Germantown Violin Company.   

Gafiano violins and violas have a smooth warm tone and excellent  

projection.  Beautiful instruments with remarkable sound make this  

the perfect choice to begin their musical journey.

Great 
Beginnings
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You spend so much time practicing, you really

should enjoy it. That’s why Yamaha created the 

SV-150 Silent Practice Plus violin. It feels, plays and

sounds like an acoustic violin but it’s got some

major advantages... The SV-150 comes

with a music player/controller that

can hold gigabytes of your favorite

songs and performance pieces.

Play along with them and

listen—in privacy—through

headphones. You can slow

down any song to

learn it, or speed it up for a challenge. n The SV-150’s

violin tone is rich and natural. Use the 24 included 

digital effects to sweeten it up and create any sound

you want. n Last but not least, the SV-150 packs a

tuner and metronome in the controller; it’s everything

you need in one package. n Visit www.4wrd.it/svsgd

to learn more about the SV-150

and to find a dealer near you. 

Practice will never be dull again.

Look Forward 
To Practice!

Adjust the tempo
of songs by up to

25% without 
affecting pitch 
to practice at 

your own speed.

Save your favorite
MP3, WAV, AAC
and MIDI files on
an SD disk, put it
in the controller,
then play along.

©2014 Yamaha Corporation of America. 
All rights reserved. Shoulder rest not included.

STR7355 SV150 Student Female Ad 2014.qxp  10/31/14  12:19 PM  Page 1
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MARYLAND  CLASSIC 
  YOUTH ORCHESTRAS 

a t  S t r a t h m o r e

www.mcyo.org
301-581-5209

The Music Center at Strathmore, 5301 Tuckerman Lane, N. Bethesda, MD 
Parking is complimentary with event ticket  •  Metro Red Line to Grosvenor-Strathmore

KELCI SCHULER

WEDNESDAY, MAY 20, 7 pm, The Music Center at Strathmore
Young Artists, Symphony, and Philharmonic Orchestras 

MCYO celebrates its 10th anniversary at Strathmore with a Dazzling Season Finale 
Spanish Nights 

featuring the premier of two newly commissioned works by Mexican composer, Osvaldo Mendoza.

AUDITIONS for 2015-16 Season: AUGUST 24-30, 2015 
The Music Center at Strathmore

Six superb orchestras for grades 3-12. Register for auditions online starting 
mid-June at www.mcyo.org. Audition requirements available online

line starting 
Audition requirements available online Special 

teacher rateS 

always in effect:  

$10/ticket for every  

performance!

KELCI SCHULER

mid-June at www.mcyo.org. Audition requirements available online
Rehearsals Wednesday evenings starting September 9 

Concerts in December, March and May/June

Scattered throughout the school year are “Professional Days” or “In-Service Days” that are dedicated 
to staff development. School administrators often bring in specialists to lead teacher training. Due 
to an unmet need for string-specific sessions, MD/DC Chapter has begun working with area school 
systems to find string specialists to present short string workshops at these events, as well as 
individual classrooms for school orchestras at any point during the school year.
Please consider submitting a proposal for a string session that is “ready to present.” Sessions should 
be about 45 minutes to an hour in length.
When submitting your proposal, please include the following information:

• Name
• Affiliation (if any)
• Biography
• Session Title
• Brief Session Description
• Statement of Lesson Objectives (i.e., Teachers will learn to…) 
• Requested Fee
• Contact Information

Email your proposals to: astahotline@gmail.com

ASTA MD/DC Chapter
Music in the Schools In-Service Program
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U N I V E R S I T Y  O F  M A R Y L A N D

High School  
Music 

Academy

June 21–25, 2015
The UniversiTy of Maryland HigH 

scHool MUsic acadeMy brings 

students entering grades 9- 12 to the 

UMd school of Music for a 5-day, 

comprehensive exploration of music-

making with our renowned faculty.  

With the goal of cultivating well-rounded 

young musicians, the academy provides a 

lively, supportive setting in which students 

will participate in a variety of master 

classes, ensembles and discussions.

HSMusicAcademy.umd.edu
Apply by February 1, 2015
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BAILEY'S CROSSROADS
Bailey's Crossroads 
Shopping Center
5849 Leesburg Pike
(703) 820-3610

BURKE
Burke Centre
5735 Burke Centre Pkwy.
(703) 764-1400

MANASSAS
West Gate Plaza
8029 Sudley Rd.
(703) 361-0149

MCLEAN
Langley Shopping Center
1388 Chain Bridge Rd.
(703) 356-9394

OAKTON
Oakton Center
2916 Chain Bridge Rd.
(703) 281-0400

SPRINGFIELD
Tower Shopping Center
6812 Bland St.
(703) 451-0875

STERLING
46900 Cedar Lakes Plaza
(703) 444-3700

WOODBRIDGE
Potomac Festival 
Shopping Center
14577 Potomac Mills Rd.
(703) 491-4196

BOWIE
The Shoppes at 
Bowie Town Center
3811 Evergreen Pkwy.
(301) 262-5950

ELLICOTT CITY
Chatham Station
9210 Baltimore National Pike
(410) 461-1844

GERMANTOWN
Milestone Center
21040 B Frederick Ave.
(301) 353-1113

FREDERICK
1170 W. Patrick St. (Rt. 40)
(301) 694-0007

HAGERSTOWN
18023 Garland Groh Blvd.
(301) 733-1441

LAUREL
Cherrytree Center
11200 Scaggsville Rd.
(240) 568-0600

ROCKVILLE
Federal Plaza
12274 Rockville Pike
(301) 881-6440

SEVERNA PARK
Park Plaza
558-J Ritchie Highway
(410) 544-1010

TIMONIUM
Foxtail Shopping Center
1940 York Road
(410) 453-0811
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Could you use a mentor, or are you interested in mentoring a less experienced teacher? We all 
need new inspiration in our teaching. We can be that inspiration for each other!
Your ASTA MD/DC Chapter is happy to help foster mentoring relationships. Observing lessons 
given by other teachers can be a wonderful tool.
Send an email to astahotline@gmail.com and we will help you connect with other teachers!

ASTA MD/DC Chapter
Studio Teacher Mentoring Program

CLASSIFIED ADS
PIANO ACCOMPANISTS

Martha Blakely, NCTM
Beltsville and Davidsonville, MD

301-595-2888 x1
800-968-4807

marchablakely@comcast.net

Allen Greenberg
Chevy Chase, MD 20815

301-589-3843
allen.greenberg@verizon.net

Mark Pfannschmidt
301-869-8592

mark@markpf.com
Website: www.markpf.com

Ellen Suh (Bo Kyung Kim)
Ellensuh28@gmail.com

Harmony Yang
513-535-6987

hyang12@umd.edu
dcumddma@gmail.com

Index to Advertisers
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The Lighter Side

Your Viola Questions Answered
by Professor Hans Orff

Q. Should the beard be worn inside or outside the 
shirt when playing the viola?

A. This is a tricky one. The usual answer is “inside 
for Baroque and outside for Romantic.” Of course, 
problems arise with music from the Classical 
period, such as Mozart, Gruntfutter, Stamitz, 
Schimmelfarb, Haydn, and Hummel. A good 
compromise is to wear a waistcoat and tuck the 
beard into that unobtrusively while re-tuning for 
slow movements. In fast passages, the player 
naturally will want the beard to fly freely.

Q. Can playing the viola damage my health?
A. The simple answer to this is: not if done in 

moderation. Ardent young players probably 
will want to play the viola once a day and may 
even have an uncontrollable urge to try the viola 
d’amore (or, in extreme cases, the viola da caccia). 
As middle age approaches, however, three times a 
week is a good regimen. I know happily married 
violists who take the viola out only once a week.

Q. Sometimes when I get up in the morning and take 
my viola out of the case, I find that it has grown 
from 15 to 18 inches. Is this normal?

A. The problem of viola size is one that can never be 
resolved to everyone’s satisfaction. The case you 
are describing is called Parallax Phenomenon, in 
which, if the player has imbibed strong beverages 
the night before, the viola will, indeed, seem 
larger in the morning. If the player closes the eyes 
and relaxes for 10 minutes, the sensation will pass, 
in most cases. Sometimes a cold shower will do 
the trick. If symptoms persist, you (or your viola) 
should see a doctor without further delay.

Literature for the Viola da Caccia
by Professor Hans Orff

I am often asked about the viola da caccia: What can 
we learn from study of this instrument (provided we 
can find one)? What literature is available? Which 
pieces in the repertoire are best?

As you may know, the viola da caccia was 
principally played on horseback during the hunt. 
Its 14 sympathetic strings—to say nothing of its 27 
unsympathetic strings—left the player very little 
scope for managing the horse well. Hence, the 
number of these priceless artifacts that were smashed 
and the many virtuosi who were permanently 
crippled or even killed by falling from their mounts 
remains yet to be catalogued. The interrogators are 
quite correct; it may be difficult to find an instrument. 
As to what you might learn, I do not know.

As to literature, the outdoor curse touches posterity 
here, as well. Judging from the remaining repertory, 
we must assume that many of the best pieces were 
blown away, eaten by dogs, used to wrap the remains 
of lunch, or rendered sodden by inclement weather. 
These same factors, in slightly different form, may 
also figure in the paucity of instruments.

Let us move on to the literature that does remain. It 
is a rather uneven assembly, in terms of quality. Here 
are some of the less-offensive oeuvres:

Paul Hittenmiss: Sonata for Heckelphone, Viola 
da Caccia, and Kazoo

KarlHeinz Zwangsarbeit: Trio for Stringless 
Viola da Caccia, Timpani Stick, and 
Euphonium Mouthpiece

Johannes Klpfig: Silent Vibration for Prepared 
Piano and Unprepared Viola da Caccia

O. Nono: Nonet for E-flat Hoover, B-flat Hair 
Dryer, Unpitched Kitchen Mixer, and Six 
Violas da Caccia

Sir Egbert Blat: Fantasy Sonata for Highland 
Bagpipes, Viola da Caccia, and Harp

All are published by Dummkopf u. Wurfelspiel, 
except for the Nono Nonet, which is available from 
Edizione Chaotica Roma.
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Membership Application
ASTA

Use this application to join ASTA today or apply online at www.astaweb.com.

To avoid delay in processing your application, please complete all sections of this form. Dues are nontransferable and nonrefundable. There is a $27 charge for all items 
returned from the bank. Submit applications to ASTA Membership Department, 4155 Chain Bridge Road • Fairfax, VA 22030, 703-279-2113, Fax 703-279-2114
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K-12 levels

High School

Middle/Jr. High School

Elementary School

School (Multilevel)

Private Studio

Performer

Conductor

Retired

Music Administrator

String Enthusiast

Student

Instrument
Primary Secondary

Check only one primary instrument.
Check any secondaries that apply.

	 

	 

	 

	 

	 

	 

	 

	 

	 

	 

	

Violin

Viola

Cello

Double Bass

Guitar

Harp

Brass

Piano

Percussion

Woodwind

Personal Information    New Member   Renewing Member

Name _________________________________________________________________
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City, State, Zip, Country ___________________________________________________
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Email _________________________________________________________________

Home Phone _________________________Work Phone  ________________________

Cell _______________________________Date of Birth ________________________
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Job Title ____________________________Prof. Affiliation _______________________
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Membership Category Check only one. Dues paid annually. Rates current through June 30, 2015.

 Professional ....................................... $110  Senior (age 62 or over) ............$80

 Full-time Student*............................. $54 
*proof of full-time undergraduate student status required

 Dual** ........................................... $152 
**please complete second form for other Dual member

Please exclude me from:  Online Membership Directory  Mailing Labels

 ASTA Email Announcements  All Mailings

Preferred method of contact:   Email           Fax           Mail           None

Do you participate or use the ASTACAP program ?    Yes            No

Dues Auto-Renewal Program
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dues renewal program. I understand 
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program at any time.

 
Dues Installment Plan
	Yes! Please enroll me in the Dues 

Installment Plan based on my 
preferences below. For more 
information on installment plan 
payment options, please visit 
astaweb.com, or call 703-279-2113. 
Note: Members taking advantage 
of this option also will be enrolled 
in the Auto-Renewal Program. 

	Annually 	Quarterly
	Semi-Annually 	Monthly
 

Voting Online
I give my consent to participate in 
electronic voting and receive election 
materials via email.

Yes  No 
 
String Research Journal
	Yes, I would like to receive a printed 

copy of the String Research Journal at 
$24.95 per issue. The SRJ is printed 
once per year. 
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Membership Certificate, $10 $ ______
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  Subscription  ($24.95) $ ______
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  Visa   MC    AMEX
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